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Influences of the Home Environment
Upon Intellectual Giftedness
in Young Children

Several factors contribute to the development of
intelligence in an individual. Historically, theories concerning
the source of human intelligence have ranged from the notion
that heredity is the only determinant of intelligence to the
concept that positive environmental influences play a major role
in the development of the human mind (Clark, 1988; Feldhusen,
1989a; Grinder, 1990; Sternberg & Davidson, 1986).
In the middle of the 19th century, Francis Galton became
the first to investigate individual intellectual differences in
human beings. He concluded through his research that the level
of intelligence a person possessed at birth was fixed; no amount
of nurturing could affect what had already been established
(Clark, 1988; Sternberg & Davidson, 1986). Then, in 1920,
Lewis Terman began work on his 25-year longitudinal study in
which he primarily sought to ascertain how the highly intelligent
child differed from the child of average intelligence. The
purpose of his study was to describe intellectually gifted
children, to determine factors that influenced their success, and
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to discover their adult accomplishments. Although Terman
researched as a hereditist, other researchers (Feldhusen, 1985;
Grinder, 1990) have found implications in his results which
suggest that an individual's developing potential also can be
influenced by a positive environment. Terman, however, did not
discern whether heredity or environment had the greater
impact on the growth of human intelligence.
The viewpoint frequently expressed in the contemporary
literature in the applied field of gifted education (Clark, 1988;
Pendarvis, Howley, & Howley, 1990; Kulieke & OlszewskiKubilius, 1989) suggests that a nurturing environment is
increasingly perceived as having a primary influence on the
development of an individual's intelligence. The research also
suggests that intellectually able children who are born into a
stimulating and nurturing home environment are more likely to
have greater opportunities to reach their optimal potential than
those who are raised in a setting where little is done to foster
intellectual development (Bloom, 1985; Gallagher, 1985;
Tannenbaum, 1983). The importance of the limits of inherited
intelligence is not discredited in the developmental process, but
the focus of an individual's tempo of intellectual growth seems to
be on the interaction of innate characteristics and nurturing
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home environments where parents provide support,
encouragement, and varied experiences for their children.
Experts in the field of gifted education (Baska, 1989;
Roedell, 1989; Storfer, 1990) suggest that appropriate
environmental stimulation may have the power to accelerate
intellectual potential. In an examination of those environments
which affect the growth of intellectual potential, two areas are
often identified in a child's life: the home and the school. With
the growing demand for excellence in education, parents are
encouraged to be actively involved in their children's school
experiences. For example, a position taken by some school
policy makers is that children should start school ready to learn,
and parents are urged to provide their children with
experiences that will ensure that readiness. In addition, state
mandated gifted education programs coincide with a renewed
interest in dispelling the myth that gifted children can succeed
on their own. Because both the home and the school share the
responsibility for enhancing children's intellectual potential, the
current literature in the applied field of gifted education
contains a wealth of information concerning the special
provisions necessary for nurturing giftedness (Baska, 1989;
Clark, 1988; Feldhusen, 1989b; Gallagher, 1985; Maker, 1986;
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VanTassel-Baska & Olszewski-Kubilius, 1989). While a major
emphasis is placed upon educational modifications for the gifted,
these experts also offer suggestions for parents as they interact
with their gifted children in the home environment.
Researchers Clark (1988), Lewis and Louis (1991), and
Roedell (1981) report that giftedness manifests itself in very
young children and that the quality of their environmental
experiences from birth to five years is important to their
intellectual growth. It is for these reasons, then, that fostering
intellectual growth in children is crucial even before they are
placed in a school setting. According to the literature which was
reviewed, the interaction of innate intelligence and home
environment, especially during the preschool years, is of great
significance in the development of intellectually gifted young
children.
Statement of Purpose
The purpose of this study is to review the literature in the
field of gifted education concerning the impact of specific home
environmental influences upon giftedness. The review focuses
on the role of the parents within the home as they interact with
their intellectually gifted young children. It also seeks to
examine the specific parental characteristics, attitudes, and
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behaviors that are most conducive to fostering intellectual
growth in young children.
Limitations
In order to develop a better understanding of current
trends within the field, the author has limited her research to a
review of the available literature on gifted education published
from 1981 to 1992. A second limitation is that the review
focuses on the influences of a nurturing home environment upon
one type of high ability child: the intellectually gifted young
child. Finally, the literature review is limited to an examination
of the positive home environmental influences as discussed by
researchers in gifted education to ascertain their perceptions of
the specific parental characteristics, attitudes, and behaviors
that contribute to the developing intellectual potential of a young
child.
Information for this literature review was located through
the University of Northern Iowa's Donald 0. Rod Library using
UNISTAR and through the Heartland Education Agency's
information search of computer databases. A handsearch of
current periodicals also was conducted.
Definitions
For the purpose of clarity, the definitions of five terms
used in this review are provided:
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Intelligence: an individual's ability to think well, solve
problems, and use logic (Feldhusen, 1989a).
Heredity: the innate intellectual potential transmitted
from parent to child (Storfer, 1990).
Environment: the variables that surround and affect the
development of an individual (Perino & Perino, 1981).
Young children: those children who are of preschool age,
from 2 to 6 years old (Lewis & Louis, 1991).
Giftedness: "Giftedness is a biologically rooted concept, a
label for a high level of intelligence .... Gifted individuals are
those who are performing, or who show promise of performing
at high levels of intelligence" (Clark, 1988, p. 7).
Characteristics of Parents
The belief that the home environment is the greatest
influence in the development of potential in young children
comes in part from the longitudinal study begun by Lewis
Terman in 1920. Cox (1981) states that, according to Terman,
there is a positive correlation between the number of gifted
children per family and the structure of the family itself.
Something besides chance, i.e., the interaction of heredity and a
nurturing environment, is the cause of multiple instances of
giftedness within a particular family. The investigations of Bloom
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(1985), Kulieke and Olszewski-Kubilius (1989), Perino and
Perino (1981), Roedell (1989). and Tannenbaum (1992) identify
certain qualities of parents as suitable for nurturing their
children's intellectual potential.
Personal Qualities
The research seems to indicate that nurturing parents are
generally older, more educated, and have a higher
socioeconomic status than those who are less apt to provide a
positive atmosphere for their children. For example, Storfer
(1990) relates that the older the parents, the higher their
child's IQ is likely to be. He believes that intellectual giftedness
is a product of several specific conditions of the family structure.
Two of the conditions are the educational and the socioeconomic
statuses of parents. Other literature establishes that educated,
financially secure parents have the resources necessary for
fostering intellectual growth in their children (Roedell, 1989;
Seeley, 1989; VanTassel-Baska, 1989). Because they are well
informed themselves, these parents are more inclined to
emphasize the value of learning to their offspring. In addition,
since money may not be a problem, they are able to provide
varied educational opportunities for their children.
A stable marriage and consistency of parenting skills of
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both mother and father are also important in maintaining a
nurturing home environment for intellectually gifted young
children (Bloom, 1985; Suzuki, 1981). Security is a need of all
children but is particularly important for an intelligent child who
may be sensitive to any slight inconsistencies or tension between
two parents. Rimm and Lowe (1988) cite consistency between
parents as extremely important to the development of achievers.
In their 1988 study of family environments of gifted
underachievers, lack of structure in the home was found to be
one of th.e greatest differentiating factors between those
children who achieved their highest potential and those who did
not. This same research indicated that intellectually gifted
children often use their verbal and reasoning skills to their own
advantage, much to the dismay of their inconsistent parents.
Therefore, it is the opinion of some experts that stability and
harmony are conducive to a nurturing environment.
Another parental quality that Suzuki (1981) stresses is
reflection. It is important for parents, he believes, to reflect on
the manner in which they are influencing and nurturing their
children for the purpose of improving the quality of the
interaction if necessary. The literature reveals that those
parents who are confident, independent, ambitious, motivated,
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and competent are also the best candidates for transferring
those same desirable qualities to their children (Kulieke &
Olszewski-Kubilius, 1989; Perino & Perino, 1981; Smutny,
Veenker, & Veenker, 1989; Weiner, 1981). By effectively
modeling behaviors associated with these characteristics,
parents are able to confirm their beliefs in the importance of
those attributes.
To summarize, the personal qualities of parents seem to
play a major role in the process of developing potential in their
children. According to the literature, it is the parents who
themselves are knowledgeable, observant, and consistent that
are the best suited to foster intellectual growth. They are able to
espouse the values and the behaviors which are most effective in
the transformation of potential into achievement.
Knowled~e of Early Indicators of Giftedness
Related to the educational background of the parents is
their knowledge of the developmental stages of children.
Roedell (1989) and VanTassel-Baska (1989) show that informed
parents are observant of their children's abilities and behaviors
and are able to act accordingly in their efforts to provide
appropriate opportunities to optimize development.
The literature points to the fact that, before parents
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determine the specific environmental influences that have the
most positive effects on children, it is well for them to be aware
of the characteristics common to intellectually gifted young
children. Even though no two gifted children have an identical
profile, researchers do agree that there are certain
characteristics which seem to be more pronounced in the high
ability child than in the child of average intelligence (Baska,
1989; Landau, 1981; Perino & Perino, 1981; Smutny et al.,
1989). Because early performance on intelligence tests
generally is not a good predictor of future intellectual
functioning, Lewis and Louis (1991) have identified certain
qualities that parents may observe in young children to
determine potential giftedness. They summarize these
indicators of potential giftedness in infants and preschoolers as
the following:

(a) attention, (b) memory, (c) curiosity, (d)

motivation, (e) pleasure in learning, (f) concentration, (g)
advanced language development, (h) sensitivity to discrepancies,
(i)

sense of humor, U) high frequency of questions, (k) original

thinking, (1) effective use of resources, (m) persistence, and (n)
task orientation.
Experts in the field of gifted education (Feldhusen &
Baska, 1989; Roedell, 1989; Smutny et al., 1989; Walker, 1991)
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believe that parents are good at recognizing these characteristics
in their children early in their development. Furthermore, they
report that the choices parents make in responding to the
presence of these characteristics have a definite impact on their
young child's developing potential. As stated by Baska (1989),
these choices are important because early appropriate
environmental stimulation will accelerate the growth of these
characteristics, but a lack of nurturing will have a negative
impact on a child's development. Clark (1988). Pendarvis et al.
(1990), Smutny et al. (1989), and Tannenbaum (1992) share a
similar belief. They identify the period from birth to five years as
the most critical and sensitive stages in the development of an
individual and the time when environment has the greatest
impact on facilitating or inhibiting the developing potential.
Consequently, the quality of the interaction between heredity
and environment is perceived by them to be of primary
importance during these stages.
In summary, the review of current available literature
indicates that recognizing exceptional characteristics like
curiosity, memory, advanced language development, and
persistence is not difficult for parents. They are careful
observers and accurate identifiers of their young children's
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advanced behaviors. In addition, they have the power to foster
their children's intellectual growth by providing appropriate,
positive environmental opportunities.
Understandin~ the Needs of Gifted Children
Several researchers (Kulieke & Olszewski-Kubilius, 1989;
Smutny et al., 1989; Storfer, 1990; Tannenbaum, 1992) indicate
that the environmental opportunities which best foster
intellectual growth are those that match the needs of an
individual child. An important factor in the development of
potential is the interaction of genetics, a nurturing environment,
and the unique personality of the child. Informed, sensitive
parents, who are the child's first and perhaps most important
teac_hers, have been identified as especially attuned to their
children's needs and as aware of the possibilities a nurturing
interactive environment can create (Smutny et al., 1989;
Tannenbaum, 1992).
The available current literature establishes the following as
four needs of intellectually gifted young children: (a) the need
for security, (b) the need for a stimulating environment, (c) the
need for enrichment opportunities, and (d) the need for
encouragement (Bloom, 1985; Landau, 1981; Perino & Perino,
1981; Schwartz, 1981; Weiner, 1981). In order for these needs
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to be met, parents are encouraged to respect the individuality of
their children, to strengthen their self-confidence, to enrich
their surroundings, and to provide them with varied
experiences. Seeley (1989) believes that these tasks are best
accomplished through a cooperative, cohesive family structure.
To conclude, parents who are aware of the needs of their
intellectually gifted young children and who accept the challenge
of meeting those needs will most likely be successful in their
endeavors (Schwartz, 1981). The means by which parents
encourage and nurture their children is the key to optimizing
potential. Their success, however, also depends upon their
attitudes and values about the conditions of the home and family
structure.
Parental Attitudes and Values
Because the family is perceived to be the key component
in the transformation of potential into achievement for gifted
young children, the quality of the home atmosphere plays an
important part in the process. Children who are successful are
raised in homes where a high value is placed upon achievement,
hard work, involvement in activities, independence, and selfsufficiency (Kulieke & Olszewski-Kubilius, 1989). These values
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may be communicated both directly and indirectly by parents to
their children.
Achievement, Expectations. and Discipline
The research of Bloom (1985) shows that parents who
have high expectations for their children are also enthusiastically
involved in their activities. Beginning when their children are
young, they monitor practice time and attend activities in which
their children participate. In the areas of specific talent
development studied at the University of Chicago, Bloom (1985)
found that parents often introduce their young children to
specific talent areas. Then, as children get older, parents
continue their involvement by providing for formal instruction,
offering encouragement while allowing children more
responsibility in the development of their talents, and then
entrusting them to the mentorship of a master teacher. These
parents also model the behaviors that match the values they
advocate: persistence, ambition, achievement, involvement, and
independence.
Kulieke and Olszewski-Kubilius (1989) refer to the general
climate of the home as an influencing factor in the development
of gifted individuals. Parents who have high expectations for
their young children value order and structure within the home
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climate. The research studies reviewed suggest that clear rules
and guidelines are most conducive to creating feelings of
security within children (Clark, 1988; Schwartz, 1981; Storfer,
1990). When children know what is expected of them, they are
less confused about forming their own patterns of behavior.
Wallace and Walberg, in a study conducted in 1987, found
that a consistent and predictable form of discipline within the
home is favorable for the success of intellectually gifted young
children. Parents who have high expectations of conduct for
their children are believed to affect the self-confidence that
coincides with achievement.
In conclusion, the research literature reviewed shows that
there is a definite relationship between the home environment
and excellence in achievement. However, family values and
home climate variables do have differing effects depending upon
the varying personalities of individual children. The literature
reviewed also points to the importance of respecting the
individuality of each child in the developmental process.
Encouragement. Self-Esteem. and Responsibility
Although research shows that the innate individual
personality of a child will help to determine the quality of
interaction with the environment, Clark (1988) believes that the
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encouraging attitudes and behaviors of parents also will affect
their children's responses to the stimuli in their surroundings.
A gifted child is first and foremost an individual, and parents
who show an acceptance of unique personality traits will
transmit a feeling of self-worth to that child (Smutny et al.,
1989). For children to maximize their potential they must be
encouraged to be confident in their abilities to achieve.
Likewise, Gallagher (1985) views high self-esteem as a key
to success in an individual's life. One method for building selfesteem that is cited by Perino and Perino (1981) and Schwartz
(1981) is for parents to develop a sense of responsibility in their
children. By teaching children the skills of decision making,
parents convey the message that children have the power to
make choices that can affect their own lives. Such a message
can create a feeling of independence and self-worth. By making
simple choices initially and then progressing to more complex
choices, a gifted child will soon realize that there is
responsibility in the decision making process. These
researchers believe that this will teach children the value of
their place in the world and help them to establish a perception
of a competent self.
This same responsibility is also felt when parents'
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confidence in their children allows them opportunities to
respond to the limits and guidelines set by the rules of the home
(Kulieke & Olszewski-Kubilius, 1989). Again, it is important that
parents be firm and consistent in their expectations of behavior.
Storfer (1990) cites that children respond best to clear rules
and guidelines, especially when they are aware of the rewards
and consequences that correspond to their choices in following
or in not following the rules. The need for security is met by
clear parental expectations and the knowledge that consistency
is present within those expectations.
Because the profile of a gifted individual varies among
children, research urges parents to be attuned to the innate
variations in individual temperaments (Storfer, 1990;
Tannenbaum, 1983, 1992). Parents' respect and acceptance of
their children's own special qualities will help to foster a healthy
self-image. Suzuki (1991) suggests that parents look beyond
children's less desirable ql,lalities in order to accentuate the
positive. He also advocates the goal of a balanced development of
the individual. Often gifted children may feel confused about
their range of abilities, but when parents are loving and
supportive, their uncertainty is minimized and their self-esteem
is reinforced (Smutny et al., 1989).
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In summary, parental encouragement is emphasized in the
literature addressing maximizing potential in gifted children
(Bloom, 1985; Tannenbaum, 1983, 1992; VanTassel-Baska,
1989). When children's self-esteem is strengthened through
encouragement they will feel more secure in their efforts to
achieve to potential.
Nurturing Behaviors of Parents
Research indicates that it is crucial for parents to play an
active, nurturing role in their children's lives (Lewis & Louis,
1991; Tannenbaum, 1992; VanTassel-Baska, 1989). By
providing a secure, stimulating environment rich in varied
experiences, parents may be able to promote an increased level
of giftedness in their intellectually able young children. For
this reason, experts in the applied field of gifted education offer
specific suggestions for parents in creating a stimulating,
nurturing home environment for their children during the
preschool years.
Fostering Intellectual Growth in Infants
In their discussions of the intellectually gifted young child
Clark (1988) and Tannenbaum (1992) show that the infant
adapts to positive environmental influences from the moment of
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birth. The initial bonding between child and parents, especially
the mother, is of great importance. At this time there is a
potential for giftedness that requires optimal environmental
conditions for development (Smutny et al.. 1989). If the infant's
complex and capable systems are appropriately nurtured, they
will be at peak efficiency during this critical stage of
development. Although the infant's innate personality helps to
establish the rapport, the primary caregiver's response to the
needs of the child will define the limits of trust and security felt
by the infant. The literature reviewed determines that a positive
interaction between genetics and environment fosters
intellectual growth.
Parental behaviors that promote this positive interaction
immediately after birth and during the infant stages are
identified by Storfer (1990) and Tannenbaum (1992) as the
following:

(a) immediate response to crying, (b) eye contact, (c)

imitation of infant's sounds, (d) frequent holding and rocking,
and (e) encouragement of the baby's attention to objects in the
environment. Through these behaviors parents establish the
responsive, interactive environment in which their children will
thrive (Perino & Perino, 1981).
In summary, the initial bonding between parents and child
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begins the interactive process that continues as the child
develops. Through specific nurturing behaviors parents establish
the quality of the interaction that is the cornerstone of a
positive, stimulating home environment.
Providinfi! Experiences and Opportunities for Young Children
Once a bond has been established, the stage has been set
for parents to continue their role of nurturing their intellectually
gifted young children. The literature reveals that a stimulating
environment that is enriched with learning opportunities,
interactive communication, and exposure to varied experiences
will promote intellectual development in gifted children
throughout the remainder of the preschool years.
Gallagher (1985) believes that parents can help develop
the innate love for learning characteristic of gifted children by
permitting them to explore their surroundings. Since
intellectually gifted young children are both curious and original
in their thinking, they should be encouraged to learn through
manipulation of their surroundings. Because a gifted child's
curiosity may be channeled through play, Lewis and Louis
(1991), Perino and Perino (1981), and Schwartz (1981) urge
parents to promote their children's play time. They advocate
providing a physically safe environment that permits children to
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experiment with the world in which they live.
The value of unstructured private time is also stressed by
Smutny et al. (1989). Because intellectually gifted young
children have the ability to use their resources effectively,
parents should provide free time to give them the choice to
create, to experiment, or to think.
Exposure to various cultural and intellectual experiences
is another method that parents of gifted young children may
employ to foster development. These children have multiple
interests, and the more opportunities they have to go to
museums, theatres, concerts, and festivals or to travel or to visit
local places of interest, the more they will learn about the
possibilities within their environment. Storfer (1990) and
Schwartz (1981) believe these caregiver-created experiences are
important in the developmental process of intellectually gifted
young children.
Because intellectually gifted young children possess
advanced language skills, parents should encourage language
development through communication. Clark (1988) and Lewis
and Louis (1991) say that an effective means of emphasizing this
type of development is for parents to engage in frequent
conversation with their children. The many questions that
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gifted young children are inclined to ask should be answered
promptly and honestly. Curiosity is perceived to be an element
of growth that should be encouraged in the gifted young child.
Schwartz (1981) also emphasizes enriching daily activities
through conversation. It is important, she believes, for parent
and child to communicate as they experience the events of the
day.
Many researchers also support the activity of reading to
children at an early age. Their powers of concentration and
passion for learning may be strengthened through books. In
their study of eminent essayists, Wallace and Walberg (1987)
found that the majority of childhood homes of those eminent
individuals studied were filled with books and that parents
encouraged, as well as modeled, an enjoyment of reading. In
addition, parents who spend time reading to their children also
enhance their pleasure in learning (Pendarvis et al., 1990).
In summary, parents have the capacity to accelerate the
intellectual development of their gifted young children through
opportunities provided in the home throughout the preschool
years. The effect that they have in fostering this intellectual
growth is strengthened through a stimulating environment and
the varied experiences they provide for their children.
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According to the literature reviewed, there is support for the
position taken by Suzuki (1981) that the fate of the child is in
the hands of the parents. For intellectually gifted young children
to reach optimal potential, parents are encouraged to nurture
that potential through behaviors which foster intellectual growth.

Summary, Conclusions, and Future Research
Summruy
The purpose of this literature review was to determine the
impact of positive home environmental influences upon
intellectual giftedness in children. Additionally, the literature
was reviewed to identify the specific parental characteristics,
attitudes, and behaviors that are most conducive to fostering
intellectual growth in young children.
The current available literature reviewed reveals that
during the preschool years the home environment has the power
to accelerate or inhibit the level of inherited intelligence in
young children depending on the interaction of their innate
characteristics and particular conditions within the home.
The literature also shows a positive correlation between
the instances of giftedness within a particular family and the
structure of the family itself. Research shows that many parents

24

of gifted children are older, more educated, and have a higher
socioeconomic status than the parents of nongifted children.
The achievement levels of children whose parents meet those
qualifications are found to be high primarily because of the
knowledge, interest, and resources available for promoting
intellectual ability in their children.
It was discerned that stability and harmony within the

marriage provide the security necessary for children to achieve.
Since gifted children are sensitive to inconsistencies between
parents, a comparable pattern of parenting skills is also
recommended by researchers in the field of gifted education as a
positive element in the goal of achievement. The literature
reviewed points to the fact that consistency and harmony
separate the achieving gifted from the underachieving gifted.
A parental trait discussed within the literature is
reflection, a time for parents to consider the impact their
attitudes and behaviors have on their children. If modifications
in the home environment or of nurturing behaviors are to be
made, the parents who take time for reflection are those who
will be able to recognize those needs and to modify as necessary.
Although the literature states that parents are usually able
to recognize advanced or special qualities in their young
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children, researchers also stress the importance of parental
response to the presence of those qualities. The choices that
parents make in responding to and dealing with those qualities
have a particular significance in the development of their young
children's special qualities.
Furthermore, the literature identifies the needs of
intellectually gifted children as the following: (a) the need for
security, (b) the need for encouragement, (c) the need for a
stimulating environment, and (d) the need for enrichment
opportunities. When children are raised in a nurturing home
environment where these needs are met, the possibility of their
reaching optimal potential is maximized. In meeting the needs
of the gifted, researchers suggest that parents respect the
individuality of their children, strengthen their self-confidence,
enrich their surroundings, and provide them with varied
experiences.
It is evident from the literature that family values and

home climate are also key components in the fostering of
intellectual potential in young children. Successful children are
found in homes where the values of achievement, hard work,
independence, involvement in activities, and self-sufficiency are
both believed and modeled by the parents. They not only

26

advocate the importance of the work ethic but also illustrate its
effectiveness through their behaviors.
Children who achieve to their highest potential find order,
structure, and consistent forms of discipline in their homes.
The literature stresses the importance of this predictable type of
atmosphere for children to feel secure and to develop the high
level of self-esteem that coincides with high achievement.
Parents who unconditionally love and respect their
children are also inclined to foster their intellectual
development. While requiring acceptable and appropriate forms
of behavior, parents are urged to encourage strengths and
strengthen weaknesses in their children's personalities. In
striving to achieve a balanced development, children need to feel
the sense of security which is provided through their parents'
acceptance and encouragement. Researchers also indicate that
when children are given the opportunity to assume responsibility
for decision making and the consequences of their behaviors,
they tend to develop the positive self-concept which leads to
success.
Finally, the literature stresses the importance of the
quality of the interaction between heredity and environment
during infancy and early childhood. Perceived by experts to be
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the most critical and sensitive stages of development, these
preschool years require specific behaviors and intervention by
parents in order to foster children's intellectual growth. The
initial bonding between parent and child defines the level of
trust and security felt by the infant. In early infancy, if the
physical and emotional needs of the child are immediately met, a
nurturing and secure environment will be established.
The literature stresses a stimulating environment,
interactive communication, and varied caregiver-created
experiences as being conducive to fostering intellectual
development during the remaining early childhood years. The
characteristics prevalent in the high ability young child may be
developed more fully when attention is given to the needs
associated with those characteristics. Parents who understand
that their intellectually gifted young children will reach optimal
potential through appropriate nurturing will have a positive
influence on their development.
Conclusions
On the basis of this literature review, one can conclude
that the quality of the interaction between heredity and
environment determines the extent of the intellectual potential
achieved in an individual. Assuming that a child has the innate
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abilities characteristic of intellectual giftedness, the parents in
the home have the power to accelerate or repress the
development of those abilities. Parents who choose to nurture
their children through appropriate environmental stimulation
will help them to reach maximum potential. Parents who are
unable or who elect not to provide a nurturing environment will
inhibit those gifted tendencies. Early stimulation, specifically
during the preschool years, will begin the process that is crucial
for optimal development. Thus, parents should carefully
consider the implications of their role in the developmental
process even before the birth of their children.
There also appear to be common characteristics found in
parents who successfully meet the needs of their intellectually
gifted young children. Since the literature points to the fact that
older, more affluent parents are the ones most likely to raise
gifted children, one might conclude from the research that the
maturity level of parents coincides with the instances of
giftedness within families. When educated, financially
established adults become parents, the likelihood of their having
the physical. emotional, and material resources necessary for
fostering intellectual development is increased.
Additionally, educated, mature parents are more apt to
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provide stability and harmony within the home. The literature
reviewed stresses the importance of a consistent, structured,
loving home environment. Because consistency in the home
promotes feelings of security within the child, one can conclude
that it is one of the most important elements of the family
structure. Love and encouragement combined with order and
structure are perceived by this reviewer to be the key to raising
successful, happy children.
Another conclusion drawn from the literature is that the
innate personalities of individual children affect their responses
to environmental stimulation. Although parents may provide
nurturing experiences and surroundings, they must do so with
respect to the individuality of the child. The quality of the
interaction between heredity and environment is dependent
upon the innate temperament of the child. Parents must be
observant and perceptive so that environmental influences
match the temperament of the child.
Finally, this reviewer has ascertained that parents must
make a commitment to their children if they are to guide them
in their achievement of maximum potential. This commitment
involves the specific nurturing behaviors of parents as they meet
the needs of their intellectually gifted young children. Through
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appropriate environmental stimulation. parents have the power
to effect the excellence which is characteristic of the gifted
child who has reached optimal potential.
Future Research
Based on the findings of this literature review, more
studies should be conducted by researchers concerning the
effects of nurturing environments upon gifted children. Much of
the available current literature seems to be focused on the
intellectually gifted child; however. more information may be
found which deals with the effects of environmental influences
upon other types of gifted children such as the creatively gifted.
the learning disabled gifted. and the culturally disadvantaged
gifted. Although many of the environmental influences relevant
to the nurturing of the intellectually gifted child also may pertain
to other types of giftedness, specific research should be initiated
in order to determine the conditions which may be unique to
other populations.
This review discussed the gifted young child within the
traditional two-parent family structure. Future research may
address single parent families. various socioeconomic levels, or
culturally disadvantaged families. Perhaps achievement may be
connected with environmental patterns different from those
presented in this review.
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A final topic for future research is to identify factors that
may prevent nurturing influences from being effective in
fostering intellectual growth. Although it would appear that
positive environmental factors are conducive to reaching optimal
potential, there are certainly instances when appropriate
intervention is not effective in meeting the needs of an
individual child. In that case, alternate strategies may be
discovered so that each potentially gifted child may have every
opportunity for maximum development.
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